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	Strategy Evaluation Module 

Elementary School Students & Families


Evaluation Module –Elementary Students

Sample Evaluation Plan:  FY 2011-FY2013 

1a:  Brief Strategy Description: to provide academic support, mentoring, enrichment activities and character education to at risk elementary school students to increase their developmental assets and ensure school success.
1b:  Related Three-Year Benchmarks:
Benchmark Objective:  Increase the percentage of 3rd grade students meeting or exceeding state standards on the CRCT in reading from XXX in 2010 to XXX in 2013.
Benchmark Objective:  Increase the percentage of 3rd grade students meeting or exceeding state standards on CRCT in math from XXX in 2010 to XXX in 2013 
Benchmark Objective:  Increase the percentage of 5th grade students meeting or exceeding state standards on the CRCT in reading from XXX in 2010 to XXX in 2013.
Benchmark Objective:  Increase the percentage of 5th grade students meeting or exceeding state standards on CRCT in math from XXX in 2010 to XXX in 2013 
Benchmark Objective:  Decrease the percentage of elementary school students that are absent more than 15 days per year from XXX in 2010 to XXX in 2013 
1c. Component Programs/Activities:   Programs and activities will include an afterschool enrichment program including targeted homework assistance, recreational activities and character education; individualized tutoring for identified students, mentoring program, summer reading program and family engagement activities.
Description of Component Programs


Afterschool Enrichment Program

The After school program will meet 5 days per week and consists of daily homework assistance, targeted tutoring based on needs identified by classroom teachers, academic enrichment activities such as journaling, math games and reading incentive programs; character education (described below); recreational activities such as art, technology and sports; and community service projects. 

Character education

A character education curriculum is also part of the afterschool enrichment program.  The character education curriculum, Wise Skills, will be implemented and includes the use of simple, 10-15 minute character activities that create a positive focus for the beginning of the after-school program day. The curriculum also includes Family Wisdom materials that involve families in simple home activities that strengthen good character and reinforce the character qualities taught during the after school activities. All of the Wise Skills activities are organized around monthly Character Themes. Wise Skills includes education, drug and violence prevention and helps the after school program build 34 of the 40 Developmental Assets as identified by the Search Institute.  It also promotes the three Protective Factors that build resiliency. Finally, the Wise Skills program teaches social and emotional learning skills that are critical for success in and out of school.
Mentoring program

The Mentor Program is designed to provide elementary school students with caring and consistent adult mentors, with a focus on academic support. The program’s objectives are to increase academic achievement, improve social behavior, and improve attitudes toward school. Mentors and mentees are linked on the basis of shared interests regarding a hobby, pastime, or career interest. After the matching is completed, the mentors/mentees are expected to meet for a minimum of one hour per week, maintain weekly telephone contact over a one-year period, and attend program events. Once the mentor and mentee has built sufficient rapport, they will begin working on joint projects or activities related to their similar interests. Samples of suggested activities included: creation of entries for science fairs, art exhibits, or literary contests; community service projects; musical performances; computer-generated projects; or other school-related assignments. 

Summer Reading Program

The Summer Reading Program is a 6-week program which offers intensive reading instruction, literacy and enrichment activities to students in grades 1-5. The program is open to all students; however, the primary target group consists of those students identified by their teachers as reading below grade level or needing reading support. The summer program will also include field trips, recreational and other enrichment activities.
Family Engagement Activities
In addition to the family take home activities that are part of the character education program, there will be multiple opportunities for parents to become involved in the enrichment activities that are part of the after school enrichment program.  Activities include monthly family nights, community projects, and field trips.

1d:  Target Group(s): 125 students in grades 1 through 5 that have been identified as at risk due to behavior, excessive absenteeism or who did not meeting the standard on the reading and math portions of the CRCT, and their families. 
	Component Program
	Description
	Target Group(s)

	After school enrichment program
	Activities include homework assistance, art, recreational activities, technology, character education 
	125 students grades 1-5

	Tutoring program
	Individualized tutoring
	As needed

	Mentoring program
	One-on-one mentoring and group activities 
	50 students in grade 3 and 5

	Family activities
	Family engagement activities including parent night, field trips, Math night, CRCT prep night, Literary night
	Parents/guardians of 125 students in grade 1-5

	Summer Reading Program
	Intensive reading instruction and literacy activities
	125 students in grades 1-5


Table 2. Strategy Dosage Chart
	Target Groups
	Program Saturation
	Intensity
	Duration
	Total Contact Hours

	125 1st – 5thh grade students
	After school enrichment program
	2 hrs day/5 days wk (10 hrs/wk)


	30 weeks

	300 hours


	50 students in grades 3-5 
	One-on-one mentoring

Group activities
	1 hr/ week  

2 hrs/ mo
	30 weeks
9 months


	30 hours
18 hours

	30-40 identified students
	Individualized tutoring
	1 hr/2x week
	30 weeks
	60 hours

	Parents of 125 after school program participants 
	Family engagement activities
	-2 hr program
	1x/quarter
	8 hrs

	125 1st – 5th grade students
	Summer Reading Program
	5 hrs day/ days per week
	6 weeks
	150 hrs
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2. Questions, and Indicators

Questions provide a framework for the evaluation. There are two broad types of questions that guide strategy-level and program results evaluation: process questions and results questions.  GaFCP delineates three types of process questions: those related to collaborative development, system changes and programs and families.  Once questions have been posed by the collaborative, indicators are named for each question.   An indicator specifies what will be measured in order to answer the evaluation question.  A list of evaluation questions is provided here and summarized questions are presented in the table at the end of this module.

Process Questions (related to participants, collaborative development and system changes)
· How many at-risk students were identified and what were their demographic characteristics?
· How many parents were involved and how were they recruited for participation?
· What types of family engagement activities were implemented and what was the participation rate for parents? 
· How were tutoring students identified?
· Were the enrichment activities such as character education, recreation and community service projects delivered as intended in terms of content and quality? 
· How were mentors recruited and matched?
· Are the families satisfied with the programs their children participated in? 
· Have activities been funded at an adequate level and what is the plan for sustainability of the strategy? 
· What role did the collaborative play in implementation?

· How did the collaborative partners work with the school to coordinate activities and collect data? 

· What were the key challenges to implementing, operating, and sustaining the strategy? 

· To what extent did the after school program coordinate with classroom teachers to ensure student’s needs were identified and addressed?

· How did the school system work with the collaborative and other outside entities to recruit and train mentors?

· What barriers affected the implementation of program activities? How were they addressed?
· How were resources shared among participating partners to provide services to the students and their families?
Results Questions
· Did student’s attitude toward school improve?

· Did parental attitudes toward school change?  

· Did students increase their developmental assets?

· What were the long term effects of the afterschool program?

· Did after school students improve their reading and math CRCT performance?  
· Did student absenteeism decrease?

· Did student’s homework completion, classroom behavior and overall grades improve? 

· What impact did mentoring have on students?  

· Did students who attended more frequently have more positive outcomes?  

· Did mentors with higher rates of participation express greater satisfaction with the program?

· Did students who participated in multiple programs have more positive outcomes?  

· Did parents who participated in family engagement activities become more involved in school in general?  

Methodology

 The Methodology section provides an annotated list of the data sources, a data collection schedule, a narrative description of the overall design for the evaluation and plans for data management and analysis. 

3a. Evaluation Design:  
The afterschool enrichment strategy will use both pre/post and participant tracking as the evaluation designs. Students will be administered assessments at the beginning and end of the program on their attitudes toward school, school behavior and peer resistance skills.  Participation will be tracked across programs in the strategy as will attendance, school grades and behavior.  CRCT scores and data on retention/promotion will be collected annually. Satisfaction surveys will be administered at the end of the program year. Focus groups will also be held with participants, parents, staff, and stakeholders.
3b – Instruments/Data Sources.   Select the instruments that appear to best suit your needs and the interests of your strategy team.
1)  Afterschool Program Parent Needs Survey –This sample instrument asks parents to indicate what they think should be offered in an Afterschool program. This instrument should be administered as part of the program development process. A copy of this instrument may be found in the Strategy Modules Instrument Guide. 
2) Afterschool Program Parent Satisfaction Survey – This sample instrument, administered at the end of the program year, asks parents to rate their level of satisfaction with the afterschool program and the ways in which they feel the program benefitted their child. A copy of this instrument may be found in the Strategy Modules Instrument Guide. 
3)  Afterschool Program Teacher Needs Survey - This sample instrument asks teachers at the school where the afterschool program will be offered to identify which activities should be a part of a afterschool program. This instrument should be administered as part of the program development process.  A copy of this instrument may be found in the Strategy Modules Instrument Guide. 
4) Afterschool Program Student Satisfaction Survey – This 20 items survey asks students to rate their satisfaction with the overall afterschool program, the staff and the extent to which participation in the program has impacted their attitudes toward school and academic performance. A copy of this instrument may be found in the Strategy Modules Instrument Guide. 
5) Mentor Program Youth Survey – The Mentor Program Youth survey consists of questions that ask the mentee to rate the relationship they have established with their mentor, the quality of the activities they participated in and how the mentor program has affected them. More information about this survey and permission to use this instrument, which was developed by Applied Research Consulting, may be obtained through their website at http://www.MentoringEvaluation.com or inquiries may be addressed to JHarris@MentoringEvaluation.com. A copy of this instrument may be found in the Strategy Modules Instrument Guide. 
6) Match Characteristics Questionnaire, v 2.22 - The Match Characteristics Questionnaire which is administered to adult mentors is an extensive instrument which asks detailed questions about the mentee-mentor relationship. More information about this survey and permission to use this instrument, which was developed by Applied Research Consulting, may be obtained through their website at http://www.MentoringEvaluation.com or inquiries may be addressed to JHarris@MentoringEvaluation.com. A copy of this instrument may be found in the Strategy Modules Instrument Guide. 
7) Tutoring Program Survey – This sample instrument asks students to describe (through the use of a rating system) their tutoring experience and what effect it has had on their school performance. A copy of this instrument may be found in the Strategy Modules Instrument Guide. 
8) School Records -    School records includes individual records of attendance, CRCT scores, end of year grade status, discipline referrals.    These records are made possible through a partnership with the school system and student/family confidentiality is maintained through the use of individual unique identification numbers.  A sample excels spreadsheet that may be created to capture program attendance and student achievement data is provided in the Strategy Modules Instrument Guide. 
3c. Evaluation management

The evaluation system will be overseen by the Evaluation manager and Coordinator. A strategy team made of the participating partner agencies and the local evaluator will meet regularly to discuss implementation and work with program staff to ensure data are collected as planned. The local evaluator is responsible for regular data checks, completing all analyses and preparing quarterly and annual reports to the strategy team and full collaborative.  Each program will be responsible for collecting dosage data (enrollment, participation) for their program or activity on a daily/week/monthly basis.  Programs will also administer surveys and collect all other results data that applies to their program/activity according to the data collection schedule.  These Data will be given to the Evaluation Manager who will be responsible for maintaining the strategy database. Cross-program participation data will also be collected and maintained by the Evaluation manager. The database will be sent to the Local evaluator on a quarterly basis for analysis.  
3d. Analysis plans

Beginner Level: Descriptive statistics will be conducted to describe the characteristics of the target group, programs and any major changes in the school achievement data.  Pre-post analysis will be conducted using either Excel or SPSS on participant surveys.  Individual level analysis will also be done using the data from the strategy database to determine if students participated in multiple programs and to describe what changes have occurred

Intermediate Level:  Using data from the strategy database, the local evaluator will conduct more sophisticated analysis to determine whether participation or any other demographic characteristic had a more significant effect on the outcomes.  Analysis of variance, chi-square and other appropriate analysis may be employed.
Reporting and Use of findings

The local evaluator will provide quarterly updates and an annual evaluation report to the strategy team and the collaborative.  The strategy committee will meet to review the quarterly report and discuss progress, barriers and any programmatic changes that may be necessary to strengthen the strategy. The annual report will be presented to the collaborative for discussion of any other adjustments that need to be made before the second and third years. Key findings from the evaluation report will be provided to parents, teachers and the community at large through the local newspaper and other community resources.  Any positive results from the evaluation or lessons learned will be used to secure additional funding to for the programs and strategy.
What Works: Research on Best Practices in After School Programs

 After school programs offer opportunities for children to play and explore, to take part in stimulating, positive activities that help them develop, experiences that many children do not have access to elsewhere in their schools or communities. While some argue that providing these developmental experiences should be the core expectation of after school programs (Halpern 2004), the trend in the past decade has been to expect programs to have academic, social and/or behavioral outcomes. 

 Outcomes 
The types of academic outcomes that after school programs may be expected to measure and promote, include grades, standardized test scores, academic skills, school attendance, high school credits, and attitudes toward school and on-time progression through grades (Redd et al. 2002:17-19). Academic outcomes can be difficult to impact, however, as shown by the absence of positive outcomes in the evaluation of the 21st Century Learning Centers, one of the largest and most rigorous after school program evaluations conducted (James-Burdumy et al. 2005).

 Some examples of social and behavioral outcomes programs may impact include behavior at home and in school, behavioral incidents related to delinquency, drug dealing and involvement in positive social activities (Redd et al. 2002:29).

Effective Program Practices
Evaluations have shown that modest outcomes are possible, but achieving them requires highly intentional programming with carefully selected groups of young people who are likely to benefit over a long period of time. These are key effective practices:

1. Targeting. While children at high risk of academic failure or behavioral problems are most likely to benefit (see for example Reisner et al 2004:32), as assessed by outcomes with current social policy relevance, from after school programming, children at lower risk are more likely to be interested. Combining openness to low-risk children with targeting those at high risk can avoid creating a stigma around participation and contribute to an attractive environment (Raley et al. 2005:10) 

 

2. Program focus. While recreation is important to attract and retain children, programs with a strong focus on producing desired outcomes tend to be more successful (Redd et al. 2002:35). In academically oriented programs, that means combining enrichment activities with a strong academic approach (e.g. balanced literacy). This is different from homework assistance alone, which has not been linked to measurable improvements in academic achievement (Sheldon and Hopkins 2008:10). 

 

3.   Attendance. Children are more likely to benefit the more frequently they attend the program. Some behavioral outcomes may be achievable with participation two days a week (Grossman et al. 2002: 29-34). In academically oriented programs that take place daily, it is reasonable to aim for an attendance rate of 60-85% for each student if academic outcomes are to be expected (Raley et al. 2005:20; Reisner et al. 2004: 8, 29; Sheldon and Hopkins 2008:11).

 

4. Duration of Participation. Some studies have found positive behavioral outcomes after 12-18 months of program participation (Raley et al. 2005:20). Academic outcomes take longer to achieve. Several studies have found positive academic outcomes only among children who participated for two years, and the impacts were stronger the longer children had been in the program (Redd et al. 2002:37; Reisner et al. 2004:30). 

 

5. Youth Development Features. Programs that successfully attract and retain young people in after school programming offer high quality activities and create a positive and engaging environment (Grossman et al. 2007). They have some key features in common: They provide 1) physical and psychological safety, 2) appropriate structure, 3) supportive relationships with adults and peers, 4) opportunities to belong, 5) positive social norms, 6) support for efficacy and mentoring, 7) opportunities for skill building, and 8) integration of family, school, and community efforts (Eccles 2004). These features are important to, and should be measured by, all youth programs, whether the intent is to produce particular outcomes or simply provide positive developmental experiences. Program quality can be measured through observation or by surveying youth participants.   


ONLINE RESOURCES
 Harvard Family Research Project: www.hfrp.org 

Northwest Regional Educational Laboratory: www.nwrel.org 

Public/Private Ventures: www.ppv.org
SEDL: www.sedl.or/afterschool 

US Department of Health and Human Services: www.afterschool.gov
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FY 11 – FY 13 EVALUATION PLAN WORKSHEET

1. Strategy Identifying Information

1a:  Brief Strategy Description: to provide academic support, mentoring, enrichment activities and character education to at risk elementary school students to increase their developmental assets and ensure school success.
1b:  Related Three-Year Benchmarks:
· Increase the percentage of 3rd grade students meeting or exceeding state standards on the CRCT in reading from XXX in 2010 to XXX in 2013.
· Increase the percentage of 3rd grade students meeting or exceeding state standards on CRCT in math from XXX in 2010 to XXX in 2013 
· Increase the percentage of 5th grade students meeting or exceeding state standards on the CRCT in reading from XXX in 2010 to XXX in 2013.
· Increase the percentage of 5th grade students meeting or exceeding state standards on CRCT in math from XXX in 2010 to XXX in 2013 
· Decrease the percentage of elementary school students that are absent more than 15 days per year from XXX in 2010 to XXX in 2013 
1c. Component Programs/Activities:   Programs and activities will include an afterschool enrichment program including targeted homework assistance, recreational activities and character education; individualized tutoring for identified students, mentoring program, summer reading program and family engagement activities. 

1d:  Target Group(s): 125 students in grades 1 through 5 that have been identified as at risk due to behavior, excessive absenteeism or who did not meeting the standard on the reading and math portions of the CRCT, and their families. 

1e:  Evaluation Implementation Schedule: During the first year, we will put together a solid evaluation system which clearly delineates the work of each partnering agency including what data are to be collected, administration schedule, data collection forms and the development of our strategy database.  Our year 1 progress report will summarize the implementation process and provide a summary of the demographic characteristics of all participants and their families. We will also include a summary of the baseline (pre) survey results. During the second year we will compare baseline data with second year data and discuss these preliminary results.  During the third year, we will compare changes that have occurred over the three year period and conduct analyses to determine the impact of dosage for students who have been engaged in multiple programs for more than one year. 
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QUESTIONS and 
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	(3)Data Collection Schedule



	
	(3a)

Instruments or

Data Sources
	(3b)

Date(s)

Collected
	(3c) Responsible

Person
	(3d)

Date Submitted
	(3e)

To Whom

	PROCESS – related to programs, activities and participants.

Q.  How many at-risk students were identified and what were their demographic characteristics?

I. Number of participating students, breakdown of reason for referral
Q. How many parents were involved and how were they recruited for participation?
I. Number of parents involved
Q. How were tutoring students identified?  

I. Number of students identified for tutoring and process for identification
Q. Were the enrichment activities such as character education, recreation and community service projects delivered as intended in terms of content and quality? 

I. Number and types of activities implemented
Q. How were mentors recruited and matched?

I. Mentor recruitment procedures 

Q. Are parent satisfied with the programs their children participated in?

I. parent satisfaction
	Participant records, program records; 

Strategy database;

Minutes 

Sign-in sheets for family engagement activities

	Monthly
	Program personnel
	Quarterly
	Evaluation Manager

	PROCESS – related to Collaborative Development

Q.  What role did the collaborative play in implementation?  

I. Structure of Strategy Team and relationship to programs

 Q. How did collaborative partners work with the school to coordinate activities and collect data?  

I. Coordination among partners.

Q. How did the school system work with the collaborative and other outside entities to recruit and train mentors?  

I. Coordination among partners and mentor recruitment plan

	Strategy team minutes

	Monthly
	Strategy team leader
	Quarterly
	Evaluation Manager

	PROCESS – related to Systems Change

Q.  What were the key challenges faced by the strategy team to implement, operate and sustain the strategy? 

I. Barriers and gaps in services.

Q. Were activities funded at an adequate level and what is the plan for sustainability? 

I. Funding and sustainability plan 

Q. Was there cross-training of staff?  

I. Staff training and placements and program structure and coordination.  

Q. What barriers affected implementation of program activities and how were they addressed?

I.  Program barriers
	Strategy team record, Financial Records, Program records
	Monthly
	Strategy team leader
	Quarterly
	Evaluation Manager
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INDICATORS
	(3)Data Collection Schedule

	
	(3a)
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	(3b)
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Collected
	(3c)
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Date Submitted
	(3e)
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	RESULTS – Short-term (knowledge, attitudes, skills, aspirations)

Q. Did students’ attitude toward school improve?
I. student attitudes

	Mentoring program student survey
After school program student survey


	Intake and year end


	Program personnel
	Fall and Spring
	Evaluation Manager

	Q. Did parental attitudes toward school change?   

I. Parental attitudes 


	After school program parent survey
Family engagement participation
	Intake and year end

Monthly 
	Program personnel
	Quarterly
	Evaluation Manager

	RESULTS – Intermediate (actions, behaviors)

Q. Did students increase their developmental assets? 

I. 


	Wise Skills Character Education Survey
	Intake and year end


	Program personnel
	Quarterly
	Evaluation Manager

	Q. Did parent involvement in school increase?

I.  parent participation rates
	Program records
	Monthly
	Program personnel
	Quarterly
	Evaluation Manager

	Q. Did student’s homework completion, classroom behavior and overall grades improve?
I. Homework, discipline referrals, grades
	After school program teacher survey
School Records
	Intake and year end
Quarterly
	Program personnel
	Quarterly
	Evaluation Manager

	Q.  Did student absenteeism decrease?
I. Number of days absent

	School records
	Quarterly
	Program personnel
	Quarterly
	Evaluation Manager

	RESULTS – Long-term (status and conditions)

Q.   Did the percentage of students meeting the standard on the reading and math CRCT increase?  

I. CRCT scores

Q. What is the long-term benefit of participating in the Afterschool enrichment strategy?

I. Promotion, retention 


	School records 
	Intake, Year End
	Program personnel
	Fall and Spring
	Evaluation Manager


4.  What is the overall design of this study?

Both pre-post and participant tracking will be employed to evaluate the elementary school after school enrichment strategy.
5.  How do you plan to manage and analyze the data?
Data will be maintained by each participating program in an excel spread sheet and then uploaded to the strategy Access database by the local evaluator. Descriptive statistics will be conducted to describe participate characteristics, summarize program surveys and describe student achievement. More advance analyses will be conducted by the local evaluator to using individual student school achievement and participation data.
6. How do you plan to report and use the findings of this study?
The local evaluator will provide quarterly updates and an annual evaluation report to the strategy team and the collaborative.  The strategy committee will meet to review the quarterly report and discuss progress, barriers and any programmatic changes that may be necessary to strengthen the strategy. The annual report will be presented to the collaborative for discussion of any other adjustments that need to be made before the second and third years. Key findings from the evaluation report will be provided to parents, teachers and the community at large through the local newspaper and other community resources.  Any positive results from the evaluation or lessons learned will be used to secure additional funding to for the programs and strategy.
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Assumptions or Conditions





Program/Activities





Short-Term Outcomes





Goals





Intermediate/Long- Term Outcomes








Children will perform well in school and have increased socio-emotional functioning








Increased CRCT scores





Reduced absenteeism








Increased promotion rates








Reduced behavioral problems/discipline referrals








Increased parent involvement in school activities








Improved student attitudes toward school








Improved social and emotional functioning








Improved attendance





Improved academic skills (homework)





Improved parental attitudes toward school








Increased developmental assets 








Improved peer resistance skills





Increased parent involvement in enrichment activities








Home work Assistance








Tutoring








Enrichment (character education, arts, technology, sports, community)








Mentoring











Summer Reading Program








Family engagement activities








Funding


Other Grants


School System


Family Connection








Partners


Board of Education


Facilities


Referral


Staff


GAFCP


Technical assistance


Resource development


Boys & Girls Club


Recreation


Field Trips


Local Community Program


Summer Reading Program, Technology, Community Service, Mentors














Our county is worse than the state in:


Percentage of children NOT meeting the standard on the CRCT


Absenteeism


Free and reduced lunch














Inputs
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