WeCare County Middle School Afterschool and Mentoring Program

Results Report FY2011
1.  Introduction

The WeCare County Middle School Afterschool and Mentoring Program was funded to provide academic enrichment, youth development, and related educational development activities for families to support academic success and increase social, physical and emotional well-being of participating students.

A.  Community Context

WeCare County is a rural county in Georgia with a population of 21,832 residents. WeCare County Middle School is the county’s only middle school and served 420 students in 2010-2011. WeCare County children and families are faced with several risk factors for economic and personal well-being:

 ( Nearly 25 percent of the children under the age of 18 in WeCare County live in poverty, compared to the state rate of 20 percent. (Georgia KIDS COUNT, 2010)

( The teen birth rate per 1,000 in WeCare County in 2010 was 80 per 1,000, compared to the state rate of 50 per 1,000. (Georgia KIDS COUNT, 2010)

( One of every three adults in WeCare County does not have a high school diploma. (U.S. Census Bureau, 2010) 

( Nearly 80 percent of all students in WeCare County qualified for free or reduced-price meals in 2010-2011. (Georgia KIDS COUNT, 2010) 

B.  Collaborative Involvement


WeCare County Family Connection serves as the partners advisory council for WeCare County Middle School Afterschool and Mentoring Program. The collaborative was involved in the planning and development of the proposal. Collaborative partners include business and civic leaders, representatives from the faith community and the school system, families, and local law enforcement and elected officials. The Advisory Council met throughout the year to guide implementation of the program.  The WeCare County Family Connection school success strategy team worked closely with school system staff and served as members of the Advisory Council.  Families and students were actively involved in program design and implementation.
C.  Rationale

The WeCare Middle School Afterschool and Mentoring program was designed as a high-quality initiative, with certified teachers as staff, clearly stated goals and objectives, and high levels of cooperation and collaboration between the school system and community partners.  Collaborative development activities included engaging business partners as mentors and conducting resource mapping for adolescent programs. 

The Center for Afterschool Evaluation (www.afterschoolexcellence.org) has conducted evaluation for the state of New York 21st CCLC centers.  Their evaluation of over 20,000 students has found a positive link between staffing practices and student outcomes.  The WeCare County afterschool program chose to use certified teachers for the academic portion of the afterschool program in order to provide the high academic quality and school-day continuity for students.
The RAND Corporation conducted a meta-analysis in 2001 to determine what constitutes a high quality afterschool program.  Among the model afterschool practices determined to be critical for program success were staff management practices (hiring educated staff, providing attractive compensation, and training staff); program management practices (clear goals, low student-to-staff ratio, maintaining continuity with the regular day school, providing a variety of activities, providing quality materials, providing age-appropriate activities; and communications with other organizations (involving families, using community-based organizations, using volunteers).  RAND’s research brief (www.rand.org) was consulted by the strategy team in designing and implementing the middle school program.  

The WeCare County school system curriculum director met with the Advisory Council in developing the broad array of afterschool program offerings.  The federal Department of Education Web site was consulted to select model programs (e.g. Botvin Life Skills) for the afterschool program.  

A recently completed study by Public/Private Ventures (www.ppv.org) found promising results on positive youth development with students who had participated in a mentoring program.  The studies found that “effective, high-quality and enduring mentoring is associated with the capacity for youth to engage in high-quality social relationships, to have greater academic achievement, school engagement, school adjustment, and to view their futures more positively” (Rhodes, Spencer, Keller, Liang, & Noam, 2006).
The www.mentoring.org Web site was consulted to develop appropriate screening, interview, and selection processes for mentors and mentees.  Mentor/mentee activities for the WeCare program were designed to promote aspects of positive youth development including social relationships (field trips, community volunteer projects) and academic achievement (tutoring, book clubs, trips to college campuses).  
D.  Target Group


The target group was for 140 income-eligible and academically-eligible students in the sixth, seventh and eighth grades and their families in the WeCare County Middle School for the afterschool program and 40 sixth-grade students for the mentoring program. 

E.  Recruitment and Registration 

A referral process, largely based on standardized test scores, was used to identify and recruit program participants.  Referral forms were distributed to school administrative staff. Students with scores less than 800 with extenuating circumstances, such as family issues or language barriers, were offered services. Student participant population is based on the target groups established in the funding application. 

Parent permission forms were required for all students.  Informational meetings were held at the beginning of the school year and at the beginning of the summer program. At the meetings, parents and students met program staff and completed paperwork and participated in an orientation.  Students, parents, and mentors met as a group to review expectations, develop a social network, and foster a sense of community.

F.  Component Programs and Activities
The program was designed to provide middle-school students an array of asset-building opportunities and supports to ensure school success and successful transition to adulthood. Following is a description of the components used to provide those opportunities:

Academic Activities: Daily homework assistance; targeted academic assistance based on needs identified through Classworks; an array of afterschool activities that link to GPS instructional objectives and pacing guides will be provided in a framework of enrichment (e.g. writing play; growing vegetables; community service projects).
Youth Development Activities: Botvin Life Skills nine-week session; character education; field trips; physical education; clubs/youth leadership; community service projects; mentoring.

Enrichment Activities: Arts, dance, drama, technology, strategies/games, cooking/nutrition.

Family Education and Involvement Activities: Four parent/community newsletters published; family nights; family field trip.

G. Dates of Operation


The afterschool program operated for 27 weeks from September 2010 through May 2011 with time off for fall intercession, winter break, and spring break. The program operated from 3 p.m. to 6 p.m. for a total of 12 hours per week.

Mentors were asked to spend a minimum of two hours of month of one-on-one time and to commit to attending at least one field trip or group activity a quarter with their mentee.
H. Staffing

The WeCare County Middle School Afterschool program had one full-time Program Director, one part-time data assistant, and 49 part-time staff (35 teachers; 15 paraprofessionals; one site coordinator and four other personnel). An attempt was made to ensure the staff reflected the makeup of the students participating in the program:

• 45 percent of the staff was white

• 45 percent of the staff was black

• 10 percent of the staff was Hispanic

The mentoring program had a full-time Project Director and one part-time data assistant.

I.  Desired Outcomes for Target Group


WeCare County’s desired outcomes were:

• Increase the percentage of eighth-grade students meeting or exceeding state standards on CRCT promotional tests in reading from 86 percent in 2008 to 92 percent in 2013.

• Increase the percentage of eighth-grade students meeting or exceeding state standards on CRCT promotional tests in math from 83 percent in 2008 to 90 percent in 2013.

J. Evaluation Questions or Indicators


The WeCare County logic model, Figure 1, outlines the overall evaluation framework for the program.

Evaluation Approach


The WeCare evaluation was designed as a participatory evaluation process; the evaluation process was customer-driven and involved ongoing communication and contact between the project evaluator, project staff, students, parents and community partners.  The evaluation design addresses two sets of questions. The first are Process (implementation) Questions -- did the project do what it said it would do? The second are Results (impact) Questions -- what were the outcomes for the participants in the program? 
Process Questions:  

How many families and children were served and what is their demographic profile? 

What were the program’s goals and how were they translated into practice? 

What was the program’s organizational structure and how did it affect implementation? 

What collaborative structures were in place and how did they affect implementation? 

How did the program recruit participants and how did participation patterns vary by type of activity? 

How were mentors and mentees recruited and retained? 

How are students, parents, mentors and other adults involved in the program? 

What factors enhanced or limited involvement?  

What were the links between afterschool activities and the regular school day and how were these links facilitated? 

What were the key challenges to implementing, operating, and sustaining the afterschool and mentoring programs? 

What kind and how many hours of training and staff development were provided? 

What kind and how many hours of family literacy and family educational events were provided?  

Result Questions: 

To what extent has Wecare County achieved its stated objectives? 

What percentage of afterschool students improved their reading, language arts, and math grades?  What percentage of students improved attendance, homework completion and classroom behavior? 

What impact did mentoring have on students?  

Did students who attended more frequently have more positive outcomes?  

Did mentors who have higher rates of participation express greater satisfaction with the program?

Did students who participated in both the afterschool program and the mentoring program have more positive outcomes?  

Did parents who attended events more frequently have more positive outcomes?  

Approach to Evaluation.  The evaluation of the WeCare program addresses implementation and impact questions. Multiple methods were utilized to collect data from a variety of sources to maximize the precision and to enrich the utility of the evaluation to inform decision-making. All data collection activities were conducted in accordance with generally accepted standards for ethical conduct in research with human subjects, with strict confidentially requirements and parental release permission.  

Process Evaluation.  The process evaluation allowed for ongoing assessment to identify problems encountered that needed immediate attention and to generate recommendations that may be useful in making necessary changes for program improvement. Process evaluation data were derived from such sources as advisory council meetings, document review, focus groups, field observations, and interviews.  The WeCare County evaluator provided technical assistance to project staff to assure reliable, timely data collection. Such support included design of report forms, database development, training associated with standardized instruments and report forms, record-keeping, and other activities. 

Results Evaluation.  Results evaluation activities assessed the extent to which the WeCare program met stated objectives and to what extent such success can be attributed to the project. The evaluation made use of project-specific data (afterschool attendance, assessments, Life Skills assessments, interviews) and existing data sources (CRCT scores, school-day attendance, discipline data).

2. Evaluation Implementation
A. Methods and Data Analysis

Methods and Data Sources.  Evaluation data collection forms were developed to gather both quantitative and qualitative data. Written evaluation protocols were developed and reviewed with the project director; copies of protocols were provided to the site coordinator and afterschool classroom teachers. A letter of explanation and stamped, self-addressed envelope were used with parent satisfaction surveys to increase response rates. Student surveys were administered and collected by classroom teachers. 
Records and files at the program office were also used for data collection.  A review of student records was conducted to assure compliance with state and federal regulations.

Process and outcome data were collected throughout the reporting period. Process data were collected and compiled by the project director, staff, and evaluator on a regular basis. Satisfaction surveys were developed by the project evaluator. Literacy levels of children and parents were a consideration for design and construction of questions. Icons were added to surveys for pre-kindergarten through first-grader to allow children to follow along as the instructor read questions. Homeroom teachers of participating students were also asked to complete a survey at the end of the school year to assess any changes in student behavior. Open-ended questions were included on all satisfaction surveys and on the homeroom teacher survey.

Student attendance data and student information were entered into the Georgia DOE A+ database.  Demographic data for students for this evaluation report was downloaded from the A+ database.  Staffing, site descriptions, activity descriptions, goals and objectives were also entered into the A+ database.

Satisfaction surveys were designed and completed by mentees, mentors and parents of mentees.

Data Analysis. All data were entered and/or compiled into Microsoft Excel data bases and SPSS software was used for descriptive statistics and predictive analyses.

B. Evaluation Design

A quasi-experimental design with comparison groups was used for CRCT scores.  Post-only design was used for student, staff, and parent satisfaction surveys. 


PLACEHOLDER FOR Figure 1.  LOGIC MODEL FOR WECARE COUNTY 

Table 1. Evaluation Measures for WeCare County afterschool program

	Process Measures (program level)

	Funder’s program objectives
	Number of community partners
	Amount of community and/or partner contributions

	Staff training/development (hours, topics per staff member)
	Budget/Financial Management
	Number of public relations efforts (newspapers, newsletters, etc.)

	Project meetings (agendas, hours, attendance) 
	Volunteer engagement
	Business engagement


	Process Measures (school and overall program)

	Hours of operation
	Characteristics of school (regular school population)
	School day attendance

	Number of weeks of operation
	Number of students served
	Afterschool program attendance

	Number of days per week
	Number of regular attendees (more than 30 days)
	Family attendance at program, school events; 

	Staffing (number and kind) 
	Student characteristics (race/ethnic group, gender, age)
	Attendance at Family Events

	Activities by category and subject area (academic, enrichment, youth development; science, sports)
	Number of hours per activity
	Student characteristics (special services such as IEP, limited English)


	Result Measures

	CRCT scores previous school year
	Pre/post ATOD (Life Skills)
	Completion and on-time submission of homework (perception by teacher, student)

	CRCT score at end of current school year
	Reading assessments
	Math assessments

	Attitudes and knowledge, personal safety
	On-time student promotion
	Social behavior skills perception by parent/guardian

	School day teacher perception of behavior changes
	Social behavior skills perception by teacher
	Staff satisfaction

	Student satisfaction
	Parent satisfaction
	Grades


Table 2. Evaluation Measures for Mentoring Program

	Process Measures (program level)

	Funder’s objectives
	Number of community partners
	Amount of community and/or partner contributions

	Staff training/development (hours, topics per staff member)
	Corporate engagement
	Number of meetings of  Advisory Council

	Project meeting (agendas, hours, attendance) 
	Budget/financial management
	Attendance of Advisory Council

	Number of public relations efforts (newspapers, newsletters, etc.)
	Mentor recruitment
	Mentee recruitment


	Process Measures (school and overall program)

	Hours of mentoring provided per mentee
	School-day attendance of mentees
	Afterschool program (afterschool) attendance of mentees

	Hours of mentoring provided per mentor
	Number of mentees served
	Absences (unexcused and excused) of mentees

	Length of match of mentee/mentor
	Student characteristics (race/ethnic group, gender, age)
	Student characteristics (special services such as IEP, limited English)

	Staffing (number and kind) 
	Other programs mentees are involved in
	


	Result Measures

	Academic performance as measured by CRCT scores 
	On-time student promotion
	Completion and on-time submission of homework (perception by teacher, student)

	Academic performance as measured by grade point average
	Social behavior skills perception by teacher
	Social behavior skills perception by parent/guardian

	Student attitudes and knowledge, personal safety
	School-day teacher perception of behavior changes
	

	Student satisfaction
	Mentor satisfaction
	Parent/guardian satisfaction


Table 3.  Timetable for Evaluation Measures for WeCare County Afterschool Program

2010-2011 (annually adjusted thereafter)

	Measure
	Periodicity
	Administration / Collection
	Person Responsible for Data Collection

	Student school-day attendance
	Daily
	Student records
	Paraprofessional

	Student school-day attendance 
	Daily
	Student records
	School system staff (teachers)

	Family attendance at program events
	At event
	Sign-in sheets
	Project Director and Data Management Specialist (DMS)

	Family attendance at school events
	At event
	Sign-in sheets
	Project Director 

	Family PTA membership
	At event
	Membership rosters
	Project Director

	Student attitudes/knowledge
	Matched pre/post (beginning of school year, end of school year) 
	Distribute in program; return to afterschool office
	DMS distributes to site coordinators who distribute to teachers

	Student satisfaction surveys
	End of year / end of summer
	Distribute in program; return to afterschooloffice
	DMS distributes to site coordinators who distribute to teachers

	Student satisfaction/input into program implementation
	End of year
	Focus group conducted on-site
	Evaluation Committee

	Parent satisfaction surveys
	End of year / end of summer
	Mail home; distribute at family event; return to afterschool office
	DMS distributes to families

	Staff satisfaction surveys
	End of year / end of summer
	Distribute; return to afterschool office
	DMS distributes to site coordinators who distribute to teachers

	School day teacher surveys
	End of year
	Distribute; return to school office
	DMS distributes to site coordinators who distribute to school-day teachers

	Staff training/development 
	End of year
	Hours, topics per staff member
	Project Director maintains records; Evaluation Committee reviews

	Budget/financial management 
	Quarterly/annually
	Records review 
	Project Director maintains records 


Table 4:  Timetable for Evaluation Measures for WeCare Mentoring Program, 2010-2011  

	Measure
	Periodicity
	Administration/ Collection
	Due to Evaluation Committee

	Student school-day attendance 
	Daily
	Student records
	Twice annually: 

Jan 2011 and 

May 2011

	School excused and unexcused absences; suspensions
	Daily
	Student records
	Twice annually: 

Jan 2011 and 

May 2011

	Mentor hours
	Daily
	Program database
	Quarterly:  

Oct 1, 2010

Jan 5, 2011

April 5, 2011

July 5, 2011

Oct 5, 2011

	Mentee hours
	Daily
	Program database
	Quarterly:  

Oct 1, 2010

Jan 5, 2011

April 5, 2011

July 5, 2011

Oct 5, 2011

	Group activities
	Daily
	Program database
	Quarterly:  

Oct 1, 2010

Jan 5, 2011

April 5, 2011

July 5, 2011

Oct 5, 2011

	Parent satisfaction surveys
	End of year 
	Mail home or distribute at family event; return to mentoring office

DISTRIBUTE WEEK OF APRIL 27, 2011
	May 15, 2011

	Mentor satisfaction surveys
	End of year 
	Distribute; return to mentoring office

DISTRIBUTE WEEK OF APRIL 27, 2011

Or WHEN MENTOR EXITS PROGRAM DURING YEAR
	May 15, 2011

	School-day teacher surveys
	End of year
	Distribute; return to school office

DISTRIBUTE WEEK OF APRIL 20, 2011
	May 15, 2011

	Staff training/development 
	Quarterly
	Hours, topics per staff member
	Twice annually: 

Jan 2011 and 

May 2011

	Budget/financial management 
	Quarterly/annually
	Records review 
	Information available twice a year

January 2011

September 2011

	Governance/management
	Annually
	Minutes review
	Records reviewed periodically by evaluation committee

	Volunteer engagement
	Annually
	Number of volunteers; hours volunteered; in-kind financial investment 

Use contact database to track contacts with potential mentors and current mentors
	Quarterly:  

Oct 1, 2010

Jan 5, 2011

April 5, 2011

July 5, 2011

Oct 5, 2011

	Academic achievement
	CRCT scores, grades

On-time promotion
	Database

School records
	Grades twice annually: 

Jan 2010 and 

May 2011

CRCT, on-time promotion:

By July 1, 2011

	Student attitudes, skills, and knowledge 

(post-test adds student satisfaction questions)
	Pre/post test
	Distributed by mentoring coordinator

PRE-TEST IN AUGUST OR UPON ENTRY BY STUDENT

POST-TEST ADMINISTER WEEK OF APRIL 27, 2011
	Post-test due May 15, 2011


3. Process Findings

A. Attendance and Demographics:


In 2010-2011, 200 youth grades 6-8 were registered; 140 (70 percent) attended 30 days or more.  The federal definition of a “regular” attendee is attending 30 days or more.

Demographics

· 200 students registered

· 180 qualified for free or reduced school meals (90 percent)

· 45 percent of registered students were black; 45 percent white; 10 percent Hispanic.  80 percent of active participants (more than 30 days) were black; 14 percent white; 6 percent Hispanic.
· 7 percent were Special Ed students

· 49 percent were female; 51 percent were male
Table 5.  Students by Grade and Race/Ethnicity
(all students who participated) 
	GRADE
	Black
	White
	Hispanic
	Total

	6th grade
	30
	29
	7
	66

	7th grade
	29
	30
	7
	66

	8th grade
	31
	31
	6
	68

	TOTAL
	90
	90
	20
	200


B. Student Satisfaction, Afterschool 

Students were given satisfaction surveys at the end of the afterschool program. All of the 140 students returned the survey. At least 70 percent of the students said they strongly liked or liked all of the activities except the snacks. The highest-ranked responses were for field trips, physical education and their afterschool teachers. The table below displays the results of the survey respondents by percentage of responses.

Table 6. Student Satisfaction, 2010-2011
	In the WeCare Afterschool  program, I…
	% STRONGLY LIKED
	% LIKED
	% NOT SURE
	% DID NOT LIKE
	% STRONGLY DISLIKED

	Life Skills
	30
	40
	10
	10
	10

	Character Education
	30
	40
	10
	10
	10

	Field Trips
	60
	25
	5
	5
	5

	Service Projects
	30
	40
	10
	10
	10

	Arts
	30
	40
	10
	10
	10

	Dance 
	30
	40
	10
	10
	10

	Drama
	30
	40
	10
	10
	10

	Clubs
	30
	40
	10
	10
	10

	Technology
	30
	40
	10
	10
	10

	Physical Education
	60
	25
	5
	5
	5

	Homework
	30
	40
	10
	10
	10

	Snacks
	5
	5
	5
	40
	45

	Family Nights
	30
	40
	10
	10
	10

	My Afterschool Teacher
	40
	30
	10
	10
	10


Parent Satisfaction, Afterschool
Satisfaction surveys with eight questions about their child and the afterschool program were distributed to parents of participants. The results of the survey indicate that the parents had an extremely favorable impression of the program, as all parents answered in a positive manner to each question.

Table 7. Parent Satisfaction Survey, WeCare Middle School Afterschool Program, 
May 2011 (n=100)
	Rank of Response
	Question
	%

YES
	% 

NO
	% 

Unable to Determine

	1 tie
	My child has improved in turning in his/her homework on time
	100
	0
	0

	1 tie
	My child likes the afterschool program.
	100
	0
	0

	2
	My child talks to me about what he/she does in the afterschool program 
	87
	13
	0

	3
	My child has improved his/her grades this school year
	84
	16
	0

	4 tie
	My child has improved in completing homework to my satisfaction
	82
	18
	0

	4 tie
	My child has improved in attending school regularly
	82
	18
	0

	5
	My child feels safe in the afternoon because of going to the afterschool program
	78
	14
	8

	6
	My child has a better attitude about school since attending the afterschool program
	77
	13
	10


Parent Satisfaction, Mentoring

Parents of the 40 students who participated in the mentoring program were asked to fill out a survey. Nineteen of the parents returned the survey.  All of the parents said their child’s school attendance had improved and 89 percent said their child’s grades had improved. The lowest-ranked response (47 percent) was to the question, “My child gets along better with his friends.

Table 8. Parent Satisfaction, Mentoring Program, 2010-2011

	Since your child began participating in the Mentoring Program, do you think…
	YES
	NO
	NOT SURE

	1.  My child’s school attendance has improved.
	19

100%
	0

0%
	0

0%

	2.  My child’s grades have improved. 


	17

89%
	0

0%
	2

11%

	3.  My child’s behavior at home has improved.
	17

89%
	1

5%


	1

5%

	4.  My child has improved in turning in his/her homework on time.


	16

84%
	1

5%
	2

11%

	5. My child gets along better with family members. 
	15

79%
	1

5%
	3

16%

	6. My child’s self-esteem has improved. 
	15

79%
	2

11%
	2

11%

	7. My child has a better attitude about school. 
	13

68%
	2

11%
	4

21%

	8. My child gets along better with friends. 
	9

47%
	2

11%
	8

42%


	Please answer these questions about your child’s mentor. 
	Yes


	No


	Not Sure

	9.  My child has had the same mentor throughout the program.
	17

89%
	0

0%
	2

11%

	10.  I have met my child’s mentor.

If you have met your child’s mentor, how many times?

Once__15_   2-3 times__4___   More than 3 times ______
	13

68%
	4

21%
	2

11%

	11.  My child enjoys spending time with his/her mentor.
	17

89%
	0

0%
	2

11%


Staff Satisfaction, Afterschool


Staff satisfaction surveys were distributed to all afterschool staff. All of the respondents said they “enjoyed working in the program,” that they felt “the students participating are the students who need the program the most,” and that “the schedule worked well for the students.”

Table 9. Staff Survey, 2010-2011, N=50 

	Question
	%Yes
	%No
	% Unable to determine

	I enjoyed working in the program
	100
	0
	0

	I feel that the students participating are the students who need the program the most
	100
	0
	0

	I thought the schedule worked well for the students
	95
	0
	5

	I feel that most students benefited from their participation in the program 
	95
	2.5
	2.5

	I thought the schedule worked well for me as a staff person
	90
	5
	5

	The purpose of the program is clear to me
	90
	5
	5

	The program and students had enough supplies and materials
	90
	5
	5

	The Project Director or Site Coordinator provides me with information I need to do my job
	90
	5
	5


Mentor Satisfaction

A mentor satisfaction survey was distributed to mentors at the end of the 2010-2011 school year. The first set of questions on the survey dealt with statements about the individual mentees. The statements that received the highest percentage (75 percent) of “strongly agree” responses were “When I am with my mentee, I feel comfortable” and “I enjoy doing activities with my mentee.” The statement that received the highest percentage (55 percent) was “I spend enough time with my mentee.”

Table 10. Mentoring Satisfaction, 2010-2011, N=40
	
	STRONGLY

AGREE


	AGREE
	NOT

SURE
	DISAGREE

	STRONGLY

DISAGREE

	A.
	When I am with my mentee, I feel comfortable.


	30

75%
	10

20%
	0
	0
	0

	B.
	I feel my mentee can talk to me about personal problems.


	18

45%
	7

18%
	11

27%
	4

9%
	0

	C.
	I feel my mentee is doing better in school since meeting with me.


	18

45%
	11

27%
	7

18%
	0
	4

9%

	D.
	My mentee always meets me when he/she says he/she is going to meet me. 
	22

55%
	14

36%
	4

9%
	0
	0

	E.
	I feel I have helped my mentee think about different ways to handle problems. 
	14

36%
	22

55%
	4

9%
	0
	0

	F.
	My mentee trusts me to keep a secret. 
	7

18%
	22

55%
	11

27%
	0
	0

	G.
	My mentee feels good about himself/herself.
	18

45%
	11

27%
	7

18%
	4

9%
	0

	H.
	I spend enough time with my mentee.
	7

18%
	7

18%
	4

9%
	22

55%
	0

	I.
	I offer good advice and guidance to my mentee.
	27

64%
	13

36%
	0
	0
	0

	J.
	I enjoy doing activities with  my mentee. 
	29

73%
	11

27%
	0
	0
	0

	K.
	Since I have been with my mentee, he/she has made some new goals for his/her life.
	11

27%
	22

55%
	4

9%
	4

9%
	0


	
	
	STRONGLY

AGREE


	AGREE
	NOT

SURE
	DISAGREE

	STRONGLY

DISAGREE

	L.
	When something good happens in my mentee’s life, he/she wants to tell me. 
	18

45%
	9

18%
	13

36%
	0
	0

	M.
	My mentee is a good match for me.
	22

55%
	14

36%
	4

9%
	0
	0

	N.
	My mentee’s relationship with other adults has improved since we began meeting.
	4

9%
	14

36%
	14

36%
	8

18%
	0

	O. 
	My mentee feels bored when he/she is with me.
	0
	4

9%
	8

18%
	10

30%
	18

45%


The second set of questions asked the mentors how they felt about the mentoring program.  The statements that received the highest percentage (91 percent) of strongly agree responses were “The time spent with my mentee was rewarding” and  “The school staff supported/welcomed me as a mentor.” In addition, 72 percent of the respondents either strongly agreed or agreed that they would have preferred “more frequent meetings with my mentee” and “more group activities with other mentors/mentees.”

	
	
	STRONGLY

AGREE


	AGREE
	NOT

SURE
	DISAGREE

	STRONGLY

DISAGREE

	A.
	The time spent with my mentee was rewarding. 
	36

91%
	4

9%
	0
	0
	0

	B.
	The time I spent with my mentee was helpful for my mentee.
	25

64%
	12

27%
	3

9%
	0
	0

	C.
	My responsibilities as a mentor were clearly defined to me.
	27

64%
	13

36%
	0
	0
	0

	D. 
	I knew what was expected of me as a mentor.
	30

75%
	3

9%
	7

18%
	0
	0

	E.
	I would have preferred more frequent meetings with my mentee.
	14

36%
	14

36%
	0
	7

18%
	5

9%

	F.
	I would have preferred more group activities with other mentors/mentees.
	14

36%
	14

36%
	0
	12

27%
	0

	G.
	I had a clear understanding of what kind of activities to do with my mentee.
	18

45%
	7

18%
	7

18%
	7

18%
	0

	H.
	The mentoring program staff kept me informed about the program.
	30

75%
	7

18%
	3

9%
	0
	0

	I.
	The school staff supported/ welcomed me as a mentor.
	36

90%
	0
	4

10%
	0
	0



The survey then asked six open-ended questions of the respondents. The questions and individual responses are below.
What was the most important thing you got out of serving as a mentor?

	Patience; seeing the impact I had on the child’s life; relationship with mentee; being there for mentee; supporting mentee; being around young people; feeling good about helping someone out


What are ways that the mentoring program can be improved for a mentor?

	More activities; all mentors get together to discuss things; more group activities; more structure in activities; group activities; group activities 


What are ways that the mentoring program can be improved for a mentee?

	More activities; more outings; group activities; match mentees with mentors of similar interests; more structure; mandatory meet and greet for parents; mid-year evaluation


What did you like least about the program?

	Not enough games; few group activities; not being able to see mentee enough; more time; feeling “out there”


What did you like most about the program?

	Educational portion; flexibility to adjust schedule; random assignment of a mentee; talking with mentee; flexible time; meet my mentee 


What changes would you suggest to improve the program?
	Meet and greet at beginning of year; group activities; use of handbook; more activities; more mentor training sessions; more structure


The survey concluded by asking the mentors to rate their experience as a mentor; rate the mentoring program and whether they would recommend being a mentor in the program to others.  Ninety percent of the respondents said their experience was excellent or good; all of the respondents rated the program either excellent or good; and 90 percent of the respondents said they would recommend being a mentor in the program to others.
Social/Emotional Behavior:

A survey was given in May 2010 to each homeroom teacher of students in the program to assess their opinion of behavioral and academic changes in the student.  Surveys were received from teachers for all 140 participating students. Teachers indicated that more than half of the students made slight to significant improvements in all aspects of social and emotional behavior. The highest percentage of significant improvement was in turning in homework on time (31.4 percent). The lowest percentage of significant improvement was coming to school motivated to learn and behaving well in class (19.8 percent).

Table 11. School-Day Teacher Survey, 2010-2011, n=140
(Percent)
	Rank in response:

To what extent has your student changed their behavior in terms of:
	Significant improvement
	Moderate

Improvement
	Slight

Improvement
	No Change
	Slight

Decline
	Moderate Decline
	Significant Decline
	Did Not Need to Improve 

	1. Turning in his/her homework on time.
	31.4
	9.3
	11.6
	9.3
	2.3
	1.2
	3.5
	31.4

	2 tie. Academic performance.
	29.1
	15.1
	12.8
	14.0
	8.1
	2.3
	1.2
	17.4

	2 tie. Participating in class.
	29.1
	12.8
	15.1
	11.6
	2.3
	3.5
	3.5
	22.1

	3. Completing homework to your satisfaction.
	27.9
	11.6
	11.6
	8.1
	4.7
	1.2
	4.7
	30.2

	4 tie. Volunteering (e.g. for extra credit or more responsibilities).
	22.1
	18.6
	19.8
	14.0
	3.5
	1.2
	2.3
	18.6

	4 tie. Getting along well with other students.
	22.1
	18.6
	11.6
	10.5
	4.7
	5.8
	8.1
	18.6

	5. Attending class regularly.
	20.9
	20.9
	18.6
	12.8
	5.8
	2.3
	3.5
	15.1

	6 tie. Coming to school motivated to learn.
	19.8
	24.4
	16.3
	7.0
	5.8
	2.3
	4.7
	19.8

	6 tie. Behaving well in class. 
	19.8
	27.9
	9.3
	12.8
	4.7
	8.1
	2.3
	15.1

	7. Being attentive in class.
	17.4
	22.1
	14.0
	14.0
	5.8
	4.7
	1.2
	20.9


Academic Outcomes:

CRCT scores for 2010-2011 were obtained for all students in WeCare County Middle School. Students who were regular attendees (attended more than 30 days) were compared to similar students who did not attend the program.  Level scores (does not meet, meets, and exceeds) and scale scores were used for statistical comparisons.  Georgia DOE assesses students in grades 6 – 8 in reading, English/Language Arts, math, science and social studies.  Adequate Yearly Progress status is based, in part, on reading, English/Language Arts and math. 

Differences in mean scores for participants vs. non-participants were most pronounced for 8th grade students with a 41-point difference in science scores and at least a 25-point difference for reading, English/ language arts, and social science.  The smallest point difference was in science, with afterschool participants mean score 16 points lower than non-participants.  

Table 13. Sixth-Grade CRCT Scores, 2010-2011

	CRCT Subject
	Participant Group
	Number
	Mean
	Standard Deviation

	Reading
	Afterschool
	58
	810.3
	13.4

	
	Non-afterschool 
	75
	821.0
	18.9

	

	English/Language Arts
	Afterschool
	58
	813.4
	17.2

	
	Non-afterschool 
	75
	825.0
	21.6

	

	Math
	Afterschool
	58
	791.7
	18.6

	
	Non-afterschool 
	75
	808.8
	21.8

	

	Science
	Afterschool
	58
	782.0
	16.4

	
	Non-afterschool 
	75
	798.1
	23.6

	

	Social Studies
	Afterschool
	58
	306.4
	13.9

	
	Non-afterschool 
	75
	317.9
	20.2


Table 14.  Seventh-Grade CRCT Scores, 2010-2011

	CRCT Subject
	Participant Group
	Number
	Mean
	Standard Deviation

	Reading
	Afterschool
	64
	818.5
	17.4

	
	Non-Afterschool 
	86
	824.7
	20.4

	

	English/Language Arts
	Afterschool
	64
	817.8
	22.7

	
	Non-Afterschool 
	86
	831.1
	17.5

	

	Math
	Afterschool
	64
	815.4
	24.7

	
	Non-Afterschool 
	86
	829.3
	28.5

	

	Science
	Afterschool
	64
	807.7
	23.3

	
	Non-Afterschool 
	86
	824.1
	28.6

	

	Social Studies
	Afterschool
	64
	809.5
	22.3

	
	Non-Afterschool 
	86
	812.9
	28.6


Table 15.  Eighth-Grade CRCT Scores, 2010-2011

	CRCT Subject
	Participant Group
	Number
	Mean
	Standard Deviation

	Reading
	Afterschool
	55
	832.7
	15.8

	
	Non-Afterschool 
	82
	824.5
	18.1

	

	English/Language Arts
	Afterschool
	55
	806.0
	14.6

	
	Non-Afterschool 
	82
	829.3
	22.5

	

	Math
	Afterschool
	55
	805.0
	25.2

	
	Non-Afterschool 
	82
	795.5
	25.1

	

	Science
	Afterschool
	55
	809.1
	8.2

	
	Non-Afterschool 
	82
	802.6
	19.2

	

	Social Studies
	Afterschool
	55
	812.4
	15.5

	
	Non-Afterschool 
	82
	818.9
	28.9


5. Recommendations, Next Steps


The WeCare County Middle School Afterschool and Mentoring Program is achieving positive results with students. The Advisory Council and partners have secured many resources to expose the students to opportunities that are unusual for many middle school students. The program strives hard to provide a safe, enriching environment for youth.  A mixture of youth development activities and academic enrichment opportunities provide a diverse, vibrant program. 


It is clear from student responses that students like activities that do not involve more seat-time after being in chairs most of the day.  The program has made an effort to have a balanced curriculum, with a variety of activities to engage youth.   Field trips have offered students an opportunity to visit museums, historic sites, recreational sites and expose the students to a variety of cultural opportunities.



The WeCare County Middle School program has met program implementation and impact goals and is making a difference in academic, social and behavioral outcomes of participating students. 


The program excels in program quality, securing resources and governance.  All stakeholder groups – students, parents, staff, and school-day teachers -- express satisfaction with the program.  Parents indicated a strong overall satisfaction with the program.  WeCare County Middle School Afterschool and Mentoring Program is a high-quality program helping students make significant improvements, thus increasing their chances for a successful academic outcome.
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